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Abstract 
This study deals with the educational policies in accordance with the educational opportunities, facilitation and efforts made 
by decision makers to enhance the conditions of the First Nation Children in the Canadian Schools. It is a genuine effort 
toward structuring a more promising future for the aboriginal people in Canada.  A shortened glimpse is introduced by the 
researcher to the reader for clarifying the legislative powers and law amendments that took place since 1876 up to now. This 
paper quest raising the awareness of the obstacles that stands in the way of educating the First Nation Children in Canada as 
well as encourages educational policies officials and decision makers to find solutions to assist the First Nation Child, parents 
and community as a whole unit that integrates in the Canadian social fabric.  The paper introduced some of the most critical 
problems in education which is the ever-increasing numbers of the students dropping out of schools. A Historical flashback is 
given by the researcher to shed light on amendment took place to develop the First Nation students education and enhance 
their wellbeing. It concluded to present a program recently which was applied at the University of Windsor that contributed 
significantly to the development of The First Nation Children educational performance and academic achievement and it gave 
a real opportunity to students to be engaged in science, math, technology and multiples intelligences activities inside and 
outside the borders of the University.  The researcher’s anticipation is that other educational institutions will follow the lead 
of the University of Windsor contributions to create a brighter future for the First Nation Child.  
© 2012 Published by Elsevier Ltd. Selection and peer review under the responsibility of Prof. Dr. Ferhan Odabaşı 
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1. Introduction 
 Nowadays, there is an increasingly escalating problem concerning the low educational attainment of First 
Nation’s children in Canadian schools.  According to the statistic given many scholars such as (Lanceley, 1999), 
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numbers indicate that there is no increase in the number of the students enrolled in high education although there 
is an enormous increase in the birth rates of the first nation people. This might let us ask a very critical question 
what are the factors that led to such a deterioration in the enrollment numbers of the first Nation students 
although there were many amendment to the policies and new emerging ones trying to guarantee their rights to 
education.  
   In this study, I investigate the related legislations with various amendments related to First Nation children’s 
educational needs and priorities. I examine the effectiveness of the educational policies involved and examine the 
interpretations for those policies, to critically analyze their efficacy in achieving the educational goals for First 
Nation’s children. This analysis is intended to provide suggestions to policy makers for possible changes to 
address educational inequities. Further, in this paper, I will propose problem-solving strategies and preventive 
measures concerning the low enrolment and high rate of absenteeism and dropout among the first nation students.   
The Purpose of the Study:  
    The study aims at investigating the related educational policies, with a focus on the “Indian Act” 1876, 
which was declared for the rights of the First Nations’ people and its multiple amendments came to save those 
children heritage and provide a decent as well as a respectful life to those nation and the generations to come. 
Also to enable them to choose and decide what is the best for their children, encouraging parent’s involvement to 
be active and allow parent to be engaged in the education for their children.  
     In the contemporary circumstances, it is difficult for them to compete with their well-equipped and highly 
qualified peers. I think it is time to have an amendment to those policies to have a different scale when they are 
evaluated or assessed. Also when they join the Canadian schools, universities or when employed, different 
measurement should be given in the favor of those minority groups. Thus, this study arose attempting at finding a 
solution to this phenomenon and better prepare the First Nation child to be active member in the society and 
engage positively in the surrounding environment without cutting him/ her from their roots or depriving him/ her 
from his family heritage and culture.  
2. Research questions 
The study mainly aims at answering the following questions:     
1. Identifying the factors that affected First Nation educational policies and provide analysis for the 
contemporary ones. 
2. Defining the criteria for the educational policies mainly the Indian act 1876 right to education and in   
correlation with the historical background and in reference to its political system context. 
3. Finding what are the policy alternatives? Do we need amendments to develop it? Clarify the necessity and 
should we present choices for the policy decision makers. 
3. Review of related Literature and Empirical Studies 
     According to Lenceley (1999), where in her paper she outlined the States’ historical extension of control by 
the enforcement of the Indian Act upon First Nation citizens, she articulated clearly that the Indian Act “denied 
First Nations access and entrance into university education, however, changes in 1960 resulted in First Nations 
participation in University Programs.”  Whereas Carr- Stewart, (1976) referred to the Indian Act as the policy of 
“racial superiority” due to the fact that the First Nations where not allowed to be involved in the education of 
their children. She clarified that in the act itself, Act, Section 59 provided for “moneys arising from the sales of 
Indian lands, and from the property held or to be held in trust of Indian… should be set apart from time to time, 
to cover the cost of schools.  
      Tracing the Act and the amendment conducted on it, the researcher noticed that many conditions 
constrained the access of the money for education. One of which is that the annual 300,000-school operation 
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finance, there were many restrains so the First Nation administrators can obtain such as; there should be a fair 
return generated form the expenditure in addition to a minimum number of enrollment at least 25 students in the 
school. If this condition was not met, the First Nation school administrators were deprived form this amount of 
money and this was commanded by Canada. So having so many conditions which in many cases could not been 
attained by the First Nation school administrations led to the denial of the access for the money which was 
already gained form selling the property of the First Nation and their lands. This denied their children right of 
education. This negatively affected the number of the students enrolled in the university as well. 
    The amendment of the Act came to give more control over the number of the students who can join the 
universities. This authoritative power was given to the First Nation people to control their own students and they 
put a number to limit the chance for many students to join the programs they want to be enrolled with which 
again caused the deprivation for a vast number of the First Nation students. They were deprived form their right 
in education. This was due to the demand from the National Indian brotherhood that necessitated, by issuing their 
own amendment which enabled them to control their own education, giving the power over education to the first 
Nation people. Yes, they decided what they want to teach their children and running the programs, which they 
thought appropriate for their children.  
  Carr- Stewart clarified some of the rules and the regulations were given to empower the chief and council. 
They were to govern schools by employing rules and regulations of attendance, construction and repair of the 
school buildings and services. It also included other religious rules in addition to the operations of the school. 
Many researchers shed the light on the poor education administered and the very poor learning outcomes resulted 
in the low achievement levels of learning.  The researcher calculated the number of the students that Carr placed 
in the schedules of the number of the students enrolled in the schools since the year 1971 until 2002 were 983. 
The children majority could successfully join and in many cases succeeded to finish the elementary school.  
4. Discussion and Notes on these educational policies and the amendments 
  It was crystal clear that in so many cases, the First Nation people were left without guidance from the 
Canadian system. This led to misinterpretation for the policies, legislations and laws so the First Nation people 
were struggling to understand how things should be implemented. After a while, the First Nation realized that 
they need more than 24 years just to catch up with their Canadian counterparts to reach the same educational 
status so they announced that there is an incredibly gigantic gap between the First Nation and Canadians in term 
of access to education.  
   For example, the various amendments that were conducted on The Act, such as Section 74 (1-7) when 
amended in 1880 to enable the chief and council to be given dominance and have authority over the First Nation 
education.  But, it worth mentioning that the pre confederation era, the First Nation governed their communities 
by themselves in all aspects of life and governance and not only education.  
  So the researcher does agree with many scholars that the Indian Act deprived the First Nation from their 
land, the money gained from selling their property in the reserves.  Some of the constrains measured the distance 
from the reserve and the university and did not allow many students from joining the university they like to be 
enrolled in the program they are interested in due to the distance between the reserve and the university.  
   Although the amendments gave back some of the First Nations’ legitimate rights. But it did Control and 
situate constrains on them which served in the first place the interest of Canada and did evidently leave a negative 
impact on the different aspects of the First Nations’ children’s life for many generations to come. It blocked them 
from having their right to education and having access to the finances and funds which were entitled to the First 
Nation people to help them have at least a moderate enhancement so as they can cope with the modernized world.  
They are doomed to an unfair and unequal access to opportunities that violates their basic needs and hinder their 
education. In the absence of equality, equity and social justice, or just by ignoring them, educating the First 
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Nation Children and providing their communities of programs including adults training programs, it made it more 
difficult for them to have better job opportunities.  
  It was noticed by the researcher that they were given the jobs that needs hard efforts and they did work 
harder than the more dominant social groups of Canadians also they were given types of job that are not preferred 
by the Canadians. So many would agree if we said that the First Nation employees were treated as second 
citizens on their own land and natural habitat. 
  Many legislations and educational policies impacted the educational opportunities of First Nation’s children.  
To shed the light on “The Indian Act” 1876 which is nowadays perceived by many researchers, scholars and legal 
consultants as an act or legislation that needs amendment and has to be enhanced to meet the needs of those 
disadvantaged group of minority.  It is a statute that guarantees certain benefits to “only” registered Indians. Its 
main purpose was to give the authority and the power to the Canadian federal government over Indians and their 
reserves “lands”. This act is beyond legal challenge so many amendments took place on different themes trying 
to fix this problem which is irreversible according to many First Nation educators which articulated clearly that at 
least they need 25 years to prepare and equip their people with the knowledge and skills that are comparable to 
their Canadian counterparts.    
5. Findings in accordance with history Flashback:  
     While tracing the historical background of the first nation, unbelievable acts were directed to demolish the 
First Nation cultural heritage trying to emerge them in the society. Taking away children from their parents and 
placing them in residential schools, where they have to speak English, made them gain almost nothing but 
different types of abuse. This is a crime against a nation and apology might not redeem the deep wounds and the 
harm targeted those first nation children in the name of education.  It can be considered as a crime against 
humanity.  
 In 1982, section 35(1) of the Constitution Act in Canada acknowledged and declared standing Aboriginal and 
treaty rights of Aboriginal Peoples of Canada. This recognition and assertion is not enough by itself. These 
policies, and their imposing regulations, programs failed to give the First Nation Children their minimum rights 
of having a decent life on their own lands. Thus, the researcher suggests and recommends accommodating 
aboriginal rights assuring to provide a new legal amendments to the original legislation that guarantee providing 
an aboriginal culture database for all Canadians to respect.  Also, the government should reconcile with that 
minority group and put that as the main priority on their agenda as their duty is to protect and support them in any 
way possible.   
   When tracing the nations’ history, "Registered Indians" or "Status Indians” are two terms to describe 
“aboriginal or First Nation people” and those titles are given only if they are registered and consequently they are 
entitled to benefits under the Indian Act. If they are not registered, then they are deprived of their lawful benefits. 
Although the Canadian state legislative powers consider them as one of the designated groups in the employment 
equity act- which was last amendment in 1995-, the population 700,000 people are still suffering as they are 
lagging behind and cannot cope with the ever fast-moving technological world that we live in. To educate them 
and prepare them to be placed in proper jobs is the most critical and very difficult to attain goals of the majority 
government whether in Ontario or even in BC is facing right now. 
   Many research papers (Hamme, 1996; McCaleb, 1994), tackled critical issues concerning First Nations 
children in Canada who are trying so hard to cope with the ever-changing life conditions. The First Nation right 
is to preserve their cultural heritage at the same time; they have to develop their life conditions, skills for 
successful participation in a culturally diverse society. These are some of the challenges that face the First Nation 
Children, parents and educators.  
 This is a very critical issue that must be addressed to the policy makers so as to stop sending them a third 
party organization to calculate how they spent their money. It is time that they are given their rights to choose 
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what is suitable for their children. Their educators should be given the chance to design the right curricula 
suitable to the contexts and needs of the students.  Also, they should have the access to their resources including 
the finances from the government and according to their children’s needs and requirements; they take decisions 
to guarantee better life and brighter future.   
   Very recently, at the University of Windsor, Ontario- Canada, a new program has been launched in 2012 to 
embrace the changes for the first nation child development in the STEM program (Science, Technology, 
Engineering and Math). Respect and value of the student’s prior knowledge is essential and Instructors are 
expected to start from the students’ level and take their cultural background. Constructing on this experience and 
use it as a foundation when introducing the new concepts is applicable. The main aim of the program is to 
encourage Aboriginal students to pursue science-related careers. Local school students will be fully engaged with 
field trips, experiments and lectures from faculty members, current science students and Aboriginal instructors 
who will be involved in interactive exciting sessions. The 4Winds Science Technology Engineering Math 
(STEM) and Beginning Time Teachings Aboriginal Youth Science Camp, for students in grades six, seven and 
eight, will run Saturdays on the University of Windsor campus. 
The coordinator of the Aboriginal Education Centre clarified that the program topics will present STEM 
subjects in the context of indigenous knowledge and culture in the areas of health, food, shelter and technology. 
Aboriginal communities used science practices a long time ago, a primary instance of which is the drying process 
used for preserving meat and berries. The teepee, canoes, toboggan, igloo and snowshoes are iconic, economical 
pieces of engineering are all taken into the instructor’s consideration when teaching First Nation students. The 
researcher recommends such successful programs for similar minorities, mainly indigenous people across Canada 
and in other countries as well so as to work hand in hand for a brighter future and equal educational opportunities 
to the First Nation children. Designing science activities tailored to the needs of the First Nation Child is pretty 
outstanding accomplishment in this century. 
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